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I

INTRODUCTION
In recent years, there has been a rather general accept
ance of more organized efforts toward the Improvement of
Instructional programs in the elementary schools.
It has been an assumption on the part of the writer
that because of the nature of our instructional and supervisory
programs, we have been made more aware of a need for seeking
out the most effective methods and procedures of improving
school programs.
It has also been obvious in recent years that many
changes have been made in our educational programs as a result
of study and experimentation on the part of youth, teachers,
parents, administrators, as well as lay and professional groups.
Through observation, it is not unusual to find curri
culum conferences having been increased. However, there has
been little evidence of complete program expansions which could
account for ineffectiveness. In general, there appears to be
an increasing amount of interest and concern with ineffective
school programs. This kind of evidence has been projected in
the writings of Professor Florence B. Stratemeyer which follows:
Curriculum practices show that important aspects
of living are freo.uently given little or no attention;
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that widely varied principles are used as guides to
action. To meet the problems of modern living in our
American democracy requires educational experiences
that encompass all aspects of living and an approach
to these situations which is guided by carefully
thought out and accepted values,1
A. Statement of Problem
The purpose of this study has been to secure information
relative to an analysis of the supervisory program for language
arts in the H. S, Thompson Elementary School. To this effect,
the problem has necessarily involved the study of the basic
philosophies, objectives, principles and practices of supervi
sion related to language arts in elementary schools generally
and specifically in the H. S. Thompson Elementary School. In
this analysis, the following questions were studied and answers
sought for each in light of comparative and unique characteris
tics and qualities of supervisory programs#
1. What are some generally accepted supervisory con
cepts and practices in language arts?
2. What does the present supervisory program of the
E. S. Thompson Elementary School consist of?
3. Does the supervisory program of the E. S. Thompson
Elementary School give evidence of characteristics and quali
ties which are generally accepted for effective supervision in
language arts?
h. What specific supervisory proposals and practices
have contributed to the effectiveness of language arts in the
F ore?5e B# strate»»yer,
T* }

Pevqlppte a gprictq^ $91
Modern Living (New York# Columbia University, 19W» p. 30,

3
H. S. Thompson Elementary School?
B, Significance of Problem
Basic to the significance of this study has been an
awareness of the importance of language arts.

This signifi

cance of language arts seemed most effectively expressed by
Herrick and Jacobs*
The heart of the program In language arts has become
the actual communication of Ideas—not so many words to
be spelled, so many rules of grammar to be demonstrated,
so many pages to be read, but so many ideas to be com
municated, so many social and learning problems to be
attacked, and therefore a very real need to think
straight, to read with comprehension, to spell correctly,
and to use language appropriately, precisely, and effec
tively.2
The preceding point of view has tended to support the
idea that the art of reading, writing, speaking, and listening
play an important part In the total life of the school. Fur
thermore, it seems rather generally agreed that the language
arts are at the heart of the whole-school program.
The evaluation of a supervisory program for the im
provement of instruction in a school does represent a logical
procedure. However, it was felt that a study such as this
would contribute to the effectiveness of future evaluations
of supervisory practices and policies for language arts. It
was the opinion of the writer that this analysis would deter
mine a status position of the present supervisory program and
that having this status position determined is a prerequisite
to future measurements and evaluations. To this effect, emphaeis
2Vlrgil

E. Herrick and Leland B. Jacobs, Children
the Language Arts (Englewood Cliffs, New Jersey* Prentice-Hall,
Inc., 1955), P. 5.
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has been placed on the importance of determining the effective
ness of any program for improvement as it progresses.3
Additional significance of this study has been supported
by the fact that supervisory programs are primarily concerned
with improving the effectiveness of instruction.

Therefore,

to analyze such a program may provide valuable perspectives
and these perspectives may serve as basic points of reference
for future studies.
Furthermore, this study has been designed to give the
prospective reader some basic ideas of how the supervision of
language arts functions in the elementary schools of Dallas,
Texas. This has been possible because of the uniformity of
practices and common elements found throughout the Dallas
Independent School District.
Finally, this study has provided an opportunity for
the writer to become constructively engaged in a study designed
for the improvement of a program of which she is an integral
part.
C. Delimitation of Study
This analysis of the supervisory program for language
arts In the H. S, Thompson Elementary School has been limited
to language arts for grades seven and eight. This study has
also been confined to analyzing these practices and policies
which were specifically a part of the supervisory program,
3charles W, Boardman, Harl R. Douglas, and Rudyard K.
Bent, Pemocr&tic Supervision in Secondary Schools (New York*
Houghton-Mifflin Company, 1953), P. 52^.
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Ho atter pt has been made to analyze Instructional procedures
or techniques.
D.

Definition of Terms

For the purpose of clarity, the writer submits the
following definitions of terms used in this study, as taken
from Carter V. Good's Dictionary of Education:
1. Language Arts: A group of school subjects, the
chief purpose of which is to teach control and proficiency
in the use of the English language; commonly includes
reading, language, speech, spelling and handwriting.^
2. Supervisor of Language Arts: A person who devotes
full time or more than half time to the supervision of
language arts in one or more schools.P
E.

Previous Studies

An examination of thesis records for previous studies
concerned with language arts indicate that specific studies
have been made in related areas and have contributed some
findings which are important for studies primarily concerned
with supervision.

Representative examples of such studies

include a study by Johnson^ which represented a partially
pre-¥orld War II conception of a proposed program of language
arts.

A study by Keats^ gave a more recent development of a

barter V. Good (ed.), fijcUpWy
gflwaUPfr (New
York: McGraw-Hill Book Company, 19^5)» P* 235*
*Ibid», p. Uoi»
^Elsenia Soders Johnson, "A Proposed Program of Lan
guage Arts for Ninth Grade of Booker T. Washington High School,
Marlin, Texas" (Unpublished master's thesis, Prairie View
Agricultural and Mechanical College, 19^2), p. 3.
?Rowena Weatherly Keatts, "A Proposed Program of Lan
guage Arts for the Eighth Grade in the Douglass Elementary
School, Mexia, Texas" (Unpublished master's thesis, Prairie
View Agricultural and Mechanical College, 19*7), p. 2.
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proposed program of language arts.
F.

Method of Procedure

In proceeding with this study, the writer approached
the problem in the following maimers

1. Data on professional opinions and practices were
obtained from the literature.

2.

Questionnaires were given to teachers in the
H. S. Thompson Elementary School who were engaged
in teaching seventh and eighth grade language arts.

3.

Conferences were arranged with these same teachers
and they gave their verbal reactions based on
previous experiences with the supervisory program
in the school.

b.

The writer utilized some opportunities to observe
Dr. Herman Benthul, Supervisor of Language Arts,
Grades Six, Seven, and Eight, Dallas Independent
School District, and secured information from him
dealing directly with supervision.

5.

Personal observations on the functioning of the
supervisory program for language arts were utilized
for interpretative purposes.

Emma II
REVIEW OF RELATED LITERATURE
A.

Introduction

It has been generally accepted that a school curricu
lum should be dynamic and subject to change.

In order to quote

with this accepted condition, a variety of methods and pro
cedures designed to enable teachers to do a better Job of
teaching have been adopted for 3Chool use.

Therefore, it has

been obvious that both lay and professional groups were con
cerned with the nature of supervisory programs.
A basic teaching responsibility and one which has been
of major interest in recent years has been that of emphasizing
and teaching most effectively those areas of subject matter
regarded as fundamental for all youth.

In language arts, for

example, it has been assumed that the teacher has a better
opportunity to teach more of the fundamental subject matter
and at the same time relate their instruction to the activities
and experiences that will enlarge and enrich the lives of
students.
A generally accepted fundamental and basic approach to
developing an effective supervisory program for any given area
has been to analyze and study recent or current practices in
the field.

In part, this approach is a scientific one since
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current practices are in a large measure based upon professional
data and findings, both theoretical and practical.
An examination of the literature will Indicate in a
large measure that the development of education in the United
States has brought many changes in concepts relative to its
functioning and content. To this effect, supervision has been
no exception.

Along with changes in educational programs came

changes in the meaning, nature and function of supervision.
For an example, supervision has developed from the concept of
inspection to the concept or view of supervision as a coopera
tive educational service, being maintained by an increasing
number of participants. To this effect, Ragan has stated*
As classroom teaching has moved away from practices
based on the mechanistic view of learning toward procedures
more in harmony with organismic psychology, the concept of
the role of supervision has changed accordingly. Super
vision is no longer regarded as dictation and inspection;
it is now regarded as guidance and coordination.8
B. Principles and Practices of Supervision
Related to Language Arts in
Elementary Schools
It has been rather generally accepted that a sound and
practical approach to the study of any given problem or area
is that of examining a representative number of practices in
the field. Language arts should be no exception to this ap
proach. Furthermore, current practices of a program may be
regarded as developmental steps if sueh practices have been
the outgrowth of professional information and a profound
v i
5* Ragan. Modern Elementary Curriculum (New
York* The Dryden Press, 1953), P. 207.
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interest in growth and development of a given program.

It

has heen in this respect that practices are fundamentally
related to certain basic principles and that the study of
either principles or practices would directly or indirectly
Involve the study of the other.

pi' Supervipipp.-.-Kyte has pointed out that
#the best working philosophy of education permeating a school
system is one which has been developed cooperatively, demo
cratically, and accepted intelligently and candidly b: all
' 4s
members of the community and by all members of the teaching
staff.Furthermore, Kyte has formulated some specific
guides and recommends that administrators, supervisors and
teachers study them intensively as a means of creating a sound
educational philosophy.

These suggested guides include the

following items for study:
1.

The Constitution of the United States as amended
to date.

2.

The unique function of education in American
democracy.

3.

Implications of socio-economic goals for education.
Education for all American children.

5.

The educational purposes formulated in the publica
tions of state departments of education.

6.

The educational philosophy adopted by the school
system.10

In summarizing some opinions expressed by school
^George C. Kyte, Ifoy tg gpperYitsg (New York: HoughtonMifflin Company, 1930), p7 108.
. . lOhyte, The Principal at Work (Boston: Ginn and Company,
J-9 52), p• 17•
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administrators as well as classroom teachers, it is interesting
to note that a philosophy of supervision as a cooperative
enterprise is now applied in superior supervisory programs.
Supervisory leaders are being regarded more and more
as consultants, coordinators, and counselors who share their
experiences with teachers and others in an overall effort to
Improve instruction. Furthermore, a modern conception of
supervision does emphasize broad professional leadership.
To this effect, supervision is not limited to classroom
visits and follow-up conferences.^^Ob.1ectives.—Suaervision in general has four major
functions or objectives which are* (1) analyzing the teachinglearning situation, (2) evaluating methods, materials and
outcomes of learning, (3) improving the teaching-learning
situation, and (*f) evaluating the effectiveness of the out
comes of supervision,12
QrFfiiUgflUofl

Q£ SmrervfrsftrY

Actiyltflss.--Spears points

up the idea that school administrators have mastered the mana
gerial and organizational aspects of school operation, but are
far from adequacy in the field of instructional improvement.
His writings are further directed toward the opinion that of
all the responsibilities of school operation, supervision
stands out as one of the most discussed yet least understood,^
^Harold Spears, *The Administrator^ Responsibility
(DecemberVi1953^" |fje Amer:lcan School Board Journal. CXXVII
l2A.

S. Barr and others, Supervision (New York*
D. Appleton-Century Company, 1938), p. 20.
13spears,

on. cit.T p. 27.
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This point of view has supported the idea that administration
is a far simpler idea than supervision. Administrative re
sponsibilities are easily recognizable and can be handled
effectively more or less as a routine matter.

According to

Spears, the organization of supervisory activities should
constitute a broad supervisory program of a few clearly dis
tinguished yet well integrated parts. The organization of such
a program might include (1) direct supervisory help to teachers
in their classroom settings, (2) organized curriculum planning,
(3) the in-service preparation of teachers, and (*0 the 1mlL
provement of the learning situation.
g.pp^rytsoyy gutiss,—The position of a supervisor is
generally considered to be one of service.

This service is

primarily concerned with the improvement of instruction.

In

this respect, a supervisor serves in a number of constructive
ways. Therefore, procedures and processes of supervision tend
to be of major concern to a large number of persons, inclusive
of administrators, teachers, lay groups and students. To this
effect, the duties of the supervisor should be allied closely
with the objectives of the overall school program and would
emphasize cooperative planning, implementation and evaluation.
Spears points out that the term supervision is used to
describe those activities which are primarily concerned with
studying and improving the conditions which surround the
learning and growth of pupils and teachers.If this point
lVTMc..

p. as.

1^orold spears, Introvlat- the Supervision of Inatrne.,
•U,pn (New Yorki Prentice-Hall, Inc., 1953), p. 16.
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of view is to be accepted, then it seems only logical that
supervisory duties ought to be concerned with making adequate
provisions for all of the conditions which are essential to
effective learning on the part of pupils.
In summarizing the opinions expressed by several writers
of the field, superior supervisory programs generally involve
at least four major functions, briefly described as followst
1. The appraisal of specific learning situations in
order to learn the needs of children and the
efficiency of instruction,
2. Technical and professional service to teachers
In the form of Instructional aids, specific sug
gestions for the Improvement of Instruction, and
assistance in pupil diagnosis and measurement.
3. Action research for the purpose of improving the
curriculum and for the improvement of materials,
technics, and methods of instruction.
Professional leadership of and cooperation with
teachers thru both Individual and group confer
ences, thru motivation for further professional
growth, and by efforts toward cooperative develop
ment of in-service education.
Supervisory Relationships with School Personnel.—Mutual
understanding seems paramount for the improvement of instruc
tion. A considerable amount of emphasis has been placed on
what Is sometimes referred to as the humanistic approach.
This approach is particularly recommended whenever individuals
or personalities are involved rather than inanimate objects.
A school manual prepared for use in the Cincinnati
Public Schools points up in question form what appears to be
a favorable position relative to teacher-pupil relationships.
These questions are listed#
1. Am I interested in pupils as persons?
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2. Am I constructive and encouraging in my comments
and manner with pupils?
3.

Do I give pupils a feeling of stability and secur
ity by helping each pupil find his place as a
member of the group?
Am I fully aware of individual abilities, interests
and attitudes holding each pupil to what he is
capable of doing?

5. Am I aware of each pupil's physical and emotional
needs as well as his educational needs?
6. Do I encourage pupils to gain self-reliance by
helping them to direct their own conduct and to
work through their own problems?
7. Do I stimulate an intelligent curiosity that may
lead to an exploration of new ideas and to free
expression of personal feelings and ideas?16
Wiles gives an insight into effective supervisory
relationships by emphasizing the importance of what he refers
to as the emotional tone set by the supervisor.

For the pur

pose of clarification, Wiles'interpretations of an emotional
tone clearly point up that a supervisor has the responsibility
for encouraging leadership in others.1''
According to Barr and others, supervision should empha
size cooperativeness wherein teachers, pupils and supervisors
work harmoniously for the improvement of instruction.*-8
Moehlman emphasizes that any social agency dealing
with children is Incomplete by itself. To this effect, he
« ^Currlcullm Bulletin. Ihe Seventy-Elthth Grade Manual
(Cincinnati, Ohio? Cincinnati Public Schools, 1950), p. 38.
York,

g ***"-

t"~

18A. S. Barr and others, Pyjppip^
Py^t^s foi
the Approvement of Instruction (New Yorks Appleton-Century Co.,
193°)» P« op.

lb
maintains that there should be parent participation, for the
intelligent parent will help the technically equipped teacher
to better understand the child, to improve their teaching and
to make the school a more effective social agency.
Evaluation.—The works of Tyler, Brueckner and others
have tended to focus attention on the desirability of utilizing
methods and procedures of evaluation that reflect the achieve
ment of objectives or major desired outcomes of an educational
program.2^ Ho doubt, this point of view has been quite instru
mental in the development of instruments, methods and procedures
for evaluating instructional efficiency.
Furthermore, Smith and Tyler have developed a list of
major educational objectives considered to be basic to the
development of reliable and valid means of appraisal. These
ten major educational objectives ares
1. Development of effective methods of thinking
2. Cultivation of useful work habits and study skills
3. Inculcation of social attitudes
k»

Acquisition of a wide range of significant interests

5. Development of increased appreciation of music,
art, literature, and other esthetic experiences
6. Development of a social sensitivity
7. Development of better personal-social adjustment
k
u.
5*
SphooT
Houghton-Mifflin Co., 1951), p. 103.

(New Yorks

* , * 2nA\S* BSrr and others» Supervision (New Yorks
Appleton-Century-Crofts, Inc., 19H-7;, p. 205.
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8. Acquisition of important information
9. Development of physical health
10. Development of a consistent philosophy of life.2-1With reference to evaluation, Barr and others refer
to these previously listed objectives as being basic to all
areas of instruction and that they represent the general kinds
of outcomes that should serve as goals of instruction, at all
levels.

The real status position of evaluations is most

adequately stated by Barr and others:
The present lack of means of evaluating many educa
tional outcomes is largely due to two faetorsj namely,
(1) the failure to relate measurement to outcomes and
(2) the difficulty of inventing suitable appraisal tech
niques. No one supervisory procedure would lead more
quickly to the enrichment and Improvement of teaching
than bringing, through appropriate techniques, the
broad range of educational outcomes to the attention
of teachers and helping them to discover the status of
their pupils in relation to these outcomes.22
Perhaps the most generally agreed upon characteristic
of modern siipervision is its emphasis on evaluation.

The

far reaching effects of evaluation seem quite evident and it
is obvious that the trend in its development i3 the process
of evaluating the total teaching-learning situation.
Elsbree and McNally have proposed that there are some
basic principles of evaluation which may be looked upon as
desirable characteristics of good evaluative procedures.
These principles are (1) evaluation should be comprehensive,
2Wne R. Smith and H. tf. Tyler, AppraXglpp apg
Pecoyding Student Prot-rs^s (New York: Harper and Brothers, 19^2),

22&arr

and others, pp. cit,, pp. 205-6.
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(2) evaluation should be co-operative, (3) evaluation should
be based on valid criteria, (M-) evaluation should be diagnostic,
(5) evaluation should be continuous, and (6) evaluation should
be functional.23
Various approaches to evaluation have been cited by
the literature.

These approaches have involved a great deal

of similarity both in terms of procedures and purposes.

Wiles

makes the following statements
Evaluation involves skill ins defining goals and
establishing standards by which to Judge the amount of
change5 collecting evidence of change; applying the
criteria and making Judgments about the worth of the ,
change; and revising plans in terms of the judgments.24Furthermore, Wiles statess
The supervisor promotes self-evaluation in the staff
as he gets people concerned with improvement; helps them
to define what they are trying to do; offers suggestions
on ways of collecting data; helps them make judgments
and plan improvements; and develops a desire for the
practice of constant re-evaluation.2?
It is obvious that the approaches to evaluation have
undergone major shifts in the nature of their emphasis. First,
there was a shift from a position of evaluation on quantita
tive basis to a position of evaluation on qualitative basis.
Second, there was a shift from a position of evaluation
through formal inspection to a position of evaluation through
cooperative procedures. Third, there has been a shift from a
23willard S. Elsbree and Harold J. McNally, Elementary
School Administration and Supervision (New York* American Book
Company, 1951), pp. *+35-6.
Smiles, pp, tit,, p. 25.
P. 313.
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position of evaluation as external appraisals to a position
of self-evaluation.

It is important, however, to point out

that these shifts have not been fully implemented in all
evaluation programs.

They do represent the ideals toward

which evaluation programs are moving.
Upon having considered some approaches to evaluation
as revealed by the literature, it is readily agreed that (1)
all procedures of evaluation be of a qualitative nature, (2)
the basis of evaluation be in terms of what the school program
proposes to do and the extent to which these proposals are
being accomplished, and (3) the basis of evaluation should
include broad areas from which total evaluations are derived.

pMPfiis m
AN ANALYSIS OF EXISTING SUPERVISORY
PRINCIPLES AND PRACTICES IN THE
H. S. THOMPSON ELEMENTARY SCHOOL
A. Introduction
It has been generally recognized that irrespective of
size, location or facilities of schools, their programs have
included certain policies and practices common to those being
used by other schools. It has also been generally true that
certain unique policies and practices were likely to be in
cluded in these same programs. Therefore, it has been felt
that basic to an understanding and appreciation of the strengths
and weaknesses of any supervisory program would be an analysis
of its operational principles and practices.
In this analysis, consideration has been given to
certain fundamental concepts and practices regarded as essen
tial to the effectiveness of the language arts program in the
elementary schools of Dallas, Texas,
B, Principles and Practices of Supervision
Related to the Language Arts Program in
the H. S. Thompson Elementary School
Basic to the supervision of a language arts program is
the selection and functional application of basic principles
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and practices. To this effect, certain principles and prac
tices of supervision being utilized in the H. S. Thompson
Elementary School are listed.
1. The duty of the supervisor is to keep abreast
of modern principles and practices in teaching
the language arts.
2. The supervisor must be equipped at all times to
suggest desirable books or articles relating to
teaching procedures.
3. As the supervisor visits in the school and studies
Instructional procedures with the principal,
teachers and children, many opportunities for
helping to effect good teaching develop.
The supervisor has the obligation to help each
teacher of language arts to become her best
teacher; share good ideas; learn from experi
ences of others; and Involve her pupils continu
ously in self-evaluation and inventive procedures.
5»

Supervisory practices should encourage and assist
the teacher in helping her pupils learn to work
together and to see interrelationships of the
language arts,

6. Supervisory procedures are based on supervisor's
position of knowing the actual needs of pupils
and their teachers.
7. The supervisor should be In a position to plan
intelligently with and for all teachers in matters
relating to materials, best uses of time, inservice opportunities of a group nature, and
other problems of concern,26
These policies, procedures and practices were selected
on the basis of their being generally supported by the litera
ture as being desirable for effective supervisory programs.
To this effect, questionnaires were constructed and given to
the teachers of language arts for the seventh and eighth grades
26personal interview with Dr. Herman Benthul, H. S.
Thompson Elementary School, Dallas, Texas, May 5, 1955.
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in the H, S. Thompson Elementary School, The data from these
questionnaires were analyzed for implications related to both
effectiveness and Ineffectiveness of supervision.
For the purpose of brevity, these data are presented
in tabular form and further reference to the reactions will
hereinafter be referred to as reactions cf the respondents.
These respondents were the teachers of language arts for the
• -t

'

•

(

seventh and eighth grades.
In order to support the generally accepted idea that
principles and practices should be means rather than ends,
it was necessary to analyze them for Justification of use
and how effectively they were being utilized in the school
situation. Certain principles and practices of supervision
are not utilized In and of themselves. It has been generally
accepted that they contribute to certain basic objectives.
To this effect, policies, procedures and practices
Involved in supervisory programs generally were basic to
formulating appropriate questionnaire items. The items In
Table I were basically concerned with (1) the extent to which
objective measures were being effectively utilized, (2) the
extent to which suggestions were based on an analysis of both
teacher strengths and weaknesses, and (3) the extent to which
continuity was involved in evaluative procedures.
In light of this assumption, an attempt was made to
list some supporting reasons for the use of policies, proce
dures and practices related to the supervisory program in lan
guage arts. Through the explanation given in Table I, these
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three items were listed.

The respondents indicated that their

supervisory program was somewhat inadequate on an analysis of
teacher strengths and weaknesses. Further analysis of their
responses indicated a lack of continuity in evaluative pro
cedures.
TABLE I
POLICIES, PROCEDURES AND PRACTICES RELATED
TO THE SUPERVISION OF LANGUAGE ARTS
Items

Slightly
Utilized

A. Provide objective measures
for analyzing teachers'
traits, teaching proce
dures and instructional
outcomes

Effectively
Not
Utilized
Utilized

3

B. Providing suggestions
which are based on an
analysis of both teacher
strengths and weaknesses

2

C. Evaluative procedures
being designed to indicate
progress from time to time
In both teaching compe
tency and pupil achieve
ment

3

1

Philosophy of Supervision.—The basic philosophy
supporting supervision in the H. S. Thompson Elementary School
seems very well implied through the acceptance of supervision
as an in-service program. Various activities designed to
improve instruction further reveal this basic philosophy.

The

improvement of instruction has involved the use of such well
known activities as (1) preparing special bulletins on improv
ing teaching situations, (2) class visitations, (3) group or
individual conferences, (M-) self-evaluation, (5) teacher
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participation in the preparation of guides, teaching units
and resource units, and (6) opportunities for workshop experi
ences and consultant services.
There has been considerable support given to the im
portance of all school programs and activities being adequately
supported by a workable philosophy. For an example, there is
considerable agreement on the idea that programs involving
construction, critical thinking, appreciation and evaluation
should be preceded with meetings in which the contributions
of superintendents, principals, teachers and resource persons
might be utilized.

These contributions can be the basis upon

which thoughtfully formulated statements of educational philo
sophy are made.

In keeping with this approach, there has been

some evidence to support the Idea that classroom teachers in
the Dallas Public School System have been allowed opportuni
ties for expressing their opinions on a philosophy of supervi
sion. To this effect, a study was made by the entire profes
sional staff of the Dallas Schools in conjunction with the
community and extended over a period of several months.

From

this study evolved a concise formulation of statements and
conclusions which were organized into a monograph entitled
.Eisa 2£ Action. A portion of the introduction of this mono
graph followsI
Every educator has a philosophy of education that
determines his judgments and decisions regarding his
school and his educational work. With this philosophy
in mind he selects his goals, forms his ideals, and
prescribes his aims. Just as an individual describes
or bounds his educational activities by adherence to
the philosophy of education which he has accepted, so

22
also does a school system evolve the philosophy to which
It adheres.
In American government the constitution of the United
States is the final authority for the exercise of power;
all acts of the government must be traceable to the Con
stitution, So it is with the Plan of Action and the
program of education in Dallas. In the following issues
the basic aims and fundamental purposes of the schools
are set out.27
Certain basic philosophies supporting a supervisory
program could hardly escape being Influenced in one way or
another by the changing concepts relative to educational
programs. Therefore, it can be assumed that the development
of educational programs in general has brought accompanying
changes in concepts and emphasis relative to a philosophy
of supervision. Some concepts relative to the kind of empha
sis placed on supervision in the H. S. Thompson School are
shown in Table II.

Responses indicated that supervision was

not conceived of as an inspectional routine.

Only one response

was given to the effect that supervision was being effectively
utilized as a form of in-service training for teachers.
Objectives.—For the language arts program of the
H. S. Thompson School, these objectives have been utilized:
1. The ability to get along with people.
2. The development of citizens who are able to take
their places in our modern democratic society.
3. The development of a feeling of loyalty to our
nation, usually expressed in terms of American
patriotism and a desire to participate in and
foster the American way of life.
of Action: A Statement of Philosophy (Dallas,
Texas: Dallas Independent School District, November 1, 19^-7)
27plan

-
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TABLE II
NATURE OF EMPHASIS OR SUPERVISION IN THE
H. S. THOMPSON ELEMENTARY SCHOOL
Items

Slightly
Utilized

Effectively
Utilized

A, Supervision as an inspec
tions! routine with crude
methods of examining
pupils and teachers and
mostly concerned with
external factors

3

B. Supervision as a form of
in-service training for
teachers
C. Supervision as a process
which has as its purpose
the general improvement
of the total teachinglearning situation

Not
Utilized

2

1

-

3

D. Supervision regarded as a
technical service and
provided as it is needed
and requested by teachers

3

E. Supervision as a process
which emphasises curri
culum principles and
concepts for increasing
the effectiveness of
group work, social
learning and insights
into the needs of
children

3

k.

The ability to use the basic tools of learning,
and the ability to continue learning after leav
ing school, This learning should include the
proper use of the tools of communication, both
written and oral.

5.

The conservation of human and natural resources.

6.

The ability to exemplify high ideals, moral and
spiritual values and a religious life in keeping

2b
with 01*0*3 beliefs and desires*28
As shown in fable XIIt supervisory objectives and
purposes In the language arts generally are listed. The
teachers of language arts in the H. 3». Thompson school
responding to this check-list indicated that these purposes
and objectives were being effectively utilized*

In one

instancet the item on developing morale was classified as
being slightly utilised.
TABLE III
SUPERVISORS OBJECTIVES AM PURPOSES
IE LANGUAGE ARTS PROGRAMS
Items on
Objectives and purposes

Slightly
Utilised

A. Purposes and objectives
both staff- and studentcentered.
3. iholesoia© environment
and satisfactory working
conditions
• Improvement of the edu
cational program
D. Improvement of group
instruction
I. Improvement of the effi
ciency of the individual
teacher
Developing teacher and
student morale
G» Developing creative
teachers

Effectively
Utilized

Not
Utilized

3

3
3
3
3
1

2
,3

aggftalafttlon of Supervisory Activities.-School
*^"Objectives for Language Arts in the H* S* Thompson
Elementary ohool," Dallas Independent School District, Dallas.
Texas, 1W. (Mimeographed.)
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supervision in a general way implies expert technical service
which is designed to improve instructional procedures and prac
tices. Therefore supervisory activities in the H. S. Thompson
Elementary School have been patterned to such generally accepted
headings as (1) studying the teaching-learning situation in the
classroom, (2) evaluating teaching materials and methods used,
(3) improving various teaching-learning situations in the
school, and (*+) evaluating the means, methods and outcomes of
the supervisory program for language arts in the Dallas school
system.
Supervisory activities throughout the Dallas school
system seek to raise the standard of classroom instruction.
The organization of supervisory activities may be most effec
tively described by the kind of activities involved. For this
purpose, representative examples of these activities are
listed.
1.

The preparation of needed bulletins dealing with
teaching situations which teachers find difficult.

2. Class visitations in the various schoolrooms.
3»

Office conferences with teachers who need help.

*+. Small group conferences for beginning teachers or
teachers new to our school system.
5.

Large group or area meetings of teachers in which
demonstrations are frequently presented in the
various elements of language arts.

6. Provisions for a teacher needing help to visit a
successful teacher in a near-by school for a half
day or longer.
7.

Arrangements for committees of' teachers to explore
ana evaluate certain types of instruction materials
employed in the schools.
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8. Teacher participation as committees for building
language arts bulletins, guides, teaching units
and resource units.
9. Teacher exploration of available new books for
children and to prepare lists of the best books
for use in homeroom libraries.
10.

Opportunities for teacher study under the direction
of specialists from outside the Delias school
system as in special conferences and workshops.

Some responsibilities of supervision for the improvement
of instruction are shown in Table IV.

These responsibilities

were presented to the teachers of language arts in the H. S.
Thompson Elementary School. Their responses gave indication
that these generally accepted items of supervisory responsibility
were being effectively utilized for improving instruction.
TABLE IV
RESPONSIBILITIES OP SUPERVISORY PROGRAM FOR
IMPROVING INSTRUCTION IN THE LANGUAGE ARTS
Activities and Procedures

Slightly
Utilized

Effectively
Utilized

A. In-service orientation pro
gram

3

B. Departmental seminars

3

C. Resource material and man
uals on good teaching

3

D. Cooperative faculty selfanalysis

3

E, Allowing for the full use
of initiative and leader
ship on the part of each
teacher

Not
Utilized

3

2- ersonal notes on interviews with Miss Nelle McCorkle
.
Texas^* H* S* lhompson Elementary School, Dallas
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Teacher Involvement*—Classroom teachers read arid
discuss problems relevant to the cltv adopted curriculum.
Procedures and problems Involved in selecting books, grouping,
integrating the language arts with content fields and evalua
tion are representative of the areas discussed.
Growth and ability levels of pupils are ascertained
and agreements made on reasonable expectations for the differ
ent age and ability levels.
Detailed involvement of teachers has been avoided in
view of the fact that the Ji. S. Thompson School program is
geared to the over-all plan and curriculum guide adopted for
use throughout the city system of schools.

However, with the

passing of the authoritarian concent of education, it has been
evident that there is a trend toward greater freedom for staff
participation and planning designed to meet certain of their
own Inside problems.
These movements toward more teacher involvement seem
justified in light of an assumption that the learning situation
improves as the teachers involved in it have an opportunity
to make their purposes clear and to make judgments about the
success of their activities.
Jaa.tr.ucttonal Patterns.—It has been generally accepted
that the term language arts is understood to include eight
Important areas of communication.

These elements or areas are

reading, speaking, spelling, writing, grammar, literature,
listening and remembering.
Throughout the Dallas Independent School District, the
broad fields curriculum pattern has been selected as the pattern
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which best represents the objectives of the entire school
system.3°

Furthermore, the term broad fields curriculum has

been defined as "an organizational plan which fuses similar
subjects into large areas in which each subject loses its
identity and becomes an integral part of the whole area."31
In keening with the broad fields approach, the follow
ing organization of subjects has been accepted by the Dallas
Independent School District as representing best the concept
of the broad fields curriculum pattern:
1.

Language Arts
Heading
Speaking
Spelling
v/riting
Grammar
Literature
Listening

3*

Arithmetic

5«

Creative and Recreative
Arts

2. Social Studies
Geography
History
Civics
Citizenship
Democracy
Social Understanding
Health and Science
6. Home and Vocational
Arts32

3°The Curriculum In Action: A Statement of Curriculum
Organization (Dallas, Texas: The Dallas Independent School
District, 1991), P. 5.
p. 9.
32Ibid.. p. 12.

CHAPTER IV
SUMMARY
A. Conclusions
As pointed out ill the introductory chapter of this
study, the answers to certain pertinent questions were to he
sought.

These questions were:
1.

yhat are some generally accepted supervisory
concepts and practices in language arts?

2.

lhat does the present supervisory program for lan
guage arts in the H. S. Thompson Elementary School
consist of?

3. Does the supervisory program of the K. £. Thompson
Elementary School give evidence of characteristics
and qualities which are generally accepted for
effective supervision in language arts?
*+•.

^hat specific supervisory proposals and practices
give evidence of having contributed to the effec
tiveness of language arts in the H« S. Thompson
Elementary School?
%

Both the literature and current practices have supported
an extensive number of supervisory concepts.

However, Harman

has presented three broad concepts which are representative of
the vast number of concepts presented by others.

After having

studied and analyzed other concepts, for the purcose of this
study, Harman's concepts seem adequate.

The>' are as follows:

1. Supervision is a cooperative educational service,
concerned with identifying and solving problems
related to teaching and learning.
29
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2.

Supervision is In-service training of teachers.

3.

Supervision Is a scientific enterprise concerned
with evaluating and improving the instructional
program of the school*

The findings of" this study indicate that the various
approaches to effective supervision have involved a great deal
of similarity both in terms of procedures and purposes.

There

has been evidence of a supporting philosophy fairly common with
all groups.
This study of the literature relative to supervision
indicated that professional educators are largely in agreement
on the value of such features of supervision as the coopera
tive approach, self-imposed standards of excellence, selfevaluation, guidance, human relations, democratic procedures
and coordination.

Furthermore, the literature has revealed

that along with, the development of education in general, there
has been accompanying changes in concepts relative to the
meaning, nature and functions of supervision.
It was pointed out in Chapter II that the opinions
expressed by several writers were to the effect that there
were at least four major functions performed through effective
supervisory programs.

These functions were, in part, (1) the

appraisal of specific learning situations, (2) technical and
professional service to teachers, (3) action research for the
purpose of improving the curriculum and instructional proce
dures, and (k) professional leadership of and cooperation with
33Allen C. Herman,"Principals' and Teachers' Concepts
of Supervision," American School board Journal, CXXVII (Septem
ber, 19l^o), 20.
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teachers.
Ad analysis of the literature further revealed that
evaluation was one of the most generally agreed upon charac
teristics of modern supervision. An examination of the
literature gave some perspective of the basic concepts and
principles of supervision and especially a common frame of
values.

In order to become conversant with the principles and

practices of supervision utilized by the language arts pro
gram of the I. S. 'Ihompson Elementary School, it was necessary
to analyze them for comparative and contrasting features.

To

this effect, this analysis has indicated that common values
supported by the literature were inherent in the supervisory
program for language arts In the E. S. ihompson Elementary
School.
Further analysis of the supervisory program for
language arts would necessarily involve the use of some
subjective methods of securing data pertinent to an analysis.
Since this was not an unusual problem for the researcher in
general, precautions were taken to minimize insofar as possible
the limitations that could have been involved.

Therefore, the

sources of data were increased In order to give a more complete
representation of the school situation.

It was in light of

these findings that the following tentative conclusions were
made relative to the supervisory Program for language arts in
the E. S« Thompson Elementary School:
1.

That the present supervisory program was somewhat
inadequate in its analysis of teacher strengths
and weaknesses.
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2, That there was a lack of continuity In evaluative
procedures used in the supervisory program,
3»

That supervision was being effectively utilised
as a form of in-service training for teachers,

V. That the purposes and objectives of the supervisory
program were being, effectively utilized.
5. That factors related to developing staff morale
were being slightly utilized.
6. That specific supervisory responsibilities for the
improvement of instruction were being effectively
utilized.
The frequency of use approach as supported by the
literature on supervisory programs in general and the apparent
successful use in the Dallas Independent School District have
served as a basis uoon which the following conclusion was made*
1. That the H. S. Thompson Elementary School does
give evidence of characteristics and qualities
which are generally accented for effective super
vision in language arts, evidence to this effect
included, in part, methods and procedures of
determining; pupil needs, cooperative planning,
emphasis cn human relations and instructional
leadership.
furthermore, it has been concluded that proposals and
practices contributing to the effectiveness of the supervisory
program for language arts in the H. S. Thompson Elementary
School were difficult to isolate or ooint up separately.

In

regard to this kind of a situation, there is likely to be a
certain amount of interaction between the various factors
contributing to effectiveness.

In light of the &esumption

that there were evidences of interaction, the writer has drawn
the conclusions that (1) the preparation of a plan of action
is basic tc the success of any instructional or supervisory
program, and (2) that a statement of curriculum organization
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and principles is equally as significant for implementing the
plan of action.

In the Dallas Independent School District,

these practices have been put into effect and there has been
evidence to support their contributing in a large measure to
the effectiveness of instructional programs.
B. Recommendations
In consideration of the importance of analyzing a
supervisory program, and having, in the course of this study,
become aware of the vast amount of implications included in
its scope, the writer herewith makes the following recommenda
tions*
1. That the supervisory program for language arts
in the H. S. Thompson Elementary School become
somewhat more individualized in terms of the
specific needs of the community, teacher and
pupil personnel.
2. That factors related to developing teacher as
well as student morale be regarded as significant
parts of the supervisory program.
3*

That more emphasis be placed on the continuity
of evaluative procedures to be used in the
supervisory program.

C. Recommendations for Further Study
As a result of this analysis of a supervisory program
for language arts, the following are recommendations for
further study*
1. Further study of the supervisory program could be
directed to determining what specific efforts, if
any, are made to develop experimental and creative
attitudes and procedures on the part of teachers
in the language arts.
2. Further study should be made of the specific
evaluative instruments now being used for supervisory

3^
nurposes and Implications for furthering their
use and application.
Further study should be made to determine the
relative importance of certain basic practices
and procedures now being used in the supervisory
program so as to determine insofar as possible
what practices are of most worth.
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APPENDIX
A. Copy of questionnaire to Teachers of Language
Arts

3?

APPENDIX A
Slightly
Utilized
Nature of Emphasis on Super
vision in H. 3. Thompson
Elementary School
A, Supervision as an inspectional routine with crude
methods of examining
pupils and teachers and
mostly concerned with
external factors
B, Supervision as a form of
in-service education for
teachers
C. Supervision as a process
which has for its purpose
the general improvement
of the teaching-learning
situation
D. Supervision regarded as a
technical service and pro
vided as it is needed and
requested by teachers
1. Supervision as a process
which emphasizes curricu
lum principles and con
cepts for increasing the
effectiveness of group
work and social learning
and insights into the
needs of children
Supervisory Objectives and
Purposes in the Language Arts
Program
A.

Purpose and objectives,
both staff- and studentcentered
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Effectively
Utilized

Not
Utilized
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Slightly
Utilized
B#

Wholesome environment and
satisfactory working con
ditions

C. Improvement of the educa
tional program
D. Improvement of group
instruction
E. Improvement of the effi
ciency of the individual
teacher
F. Developing morale
G. Developing creative teach
ers
Policies, Procedures and Prac
tices Belated to Supervision
of the Language Arts
A. Provide objective measures
for analyzing teachers'
traits, teaching procedures
and instructional outcomes
B. Suggestions are based on
analysis of teacher
strength and weakness
C, Evaluative procedures are
designed to indicate pro
gress from time to time in
teaching competency and
pupil achievement
Responsibility of Supervisory
Program for Improving Instruc
tion in the Language Arts
A. In-service orientation pro
gram
8. Departmental seminars
C. Resource materials and
manuals on good teaching
D. Cooperative faculty selfanalysis
E. Allow for full use of ini
tiative and leadership on
the part of each teacher

f

Effectively
Utilized

Not
Utilized

